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Strategy Notes and Ideas for my Classroom 

Jot Thought 

 

Timed Share 

 

Sage and Scribe 

 

Four Corners 

 

Inner/Outer Circles 

 

Think-Pair-Share 

 

Sentence-Phrase-Word 

 

Bonus Strategy  
 

_________________________ 

 

 



Norms are the standards of behavior considered acceptable within a group.  

1. Consider what characteristics you believe are necessary for an effective co-teaching partnership.  

2. Individually capture one idea per sticky note in the allotted time. 

3. Collectively categorize your sticky notes to identify shared themes/characteristics that you believe are 

important for your team.  

4. Repeat for each of the remaining categories.  

 

Effective Co-Teaching Partnerships: 
 

All About the Classroom: 
 
 
 

Concerns, Disagreements and Conflict: 
 
 

 

Individual and Collective Accountability: 
 
 
 

  



Parity, Parity, Parity  
Parity is defined as the state or condition of being equal. 
 

How do you and your co-teaching partner convey to students that your teaching relationship is truly collaborative, that it 

is a partnership based on parity?  
 

The following checklist might help you to think through ideas about how you, your teaching partner, and students can 

observe parity. NOTE:  Keep in mind that some of the following parity signals may not pertain to your situation. 

  

Both teacher’s names are on the board, letters, 

handouts, and class documentation.  

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers are introduced as the teacher in the class. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers actively participate in planning for 

instruction. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

On most occasions, either teacher can provide 

directions students. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers provide oral feedback to all students as 

needed. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

 

 

Both teachers provide written feedback to all students. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers provide instruction to various/flexible 

groups of students. 
______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers have space for belongings. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers lead the instruction at various times. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers work with ALL students. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

Both teachers are consider the classroom teacher by all 

students. 

______ Already part of practice or plan  

______ Will discuss the need or applicability  

______ Does not apply 

 

 

Focus area(s) for increased parity:  
 
 
 
 

  



Planning  
 

Pre-Planning: ________________________________________________________ 

 

____________________________________________________________________ 

 

Intentional Planning: __________________________________________________ 

 

____________________________________________________________________ 

 

Post Planning: ________________________________________________________ 

 

         ____________________________________________________________________  

 

Grouping Strategies 
Random: __________________________________________________________________________________________ 
 

__________________________________________________________________________________________________ 

 

Heterogeneous: ____________________________________________________________________________________ 
 

__________________________________________________________________________________________________ 

 

Homogeneous: _____________________________________________________________________________________ 
 

__________________________________________________________________________________________________ 
 

Strategy Description Grouping 

Language Level Students are grouped according to their language proficiency or to 
be supported by learners with various levels of English ability 

Heterogeneous 
Homogenous 

Skill/Ability Students are placed together to practice and learn a similar skill Heterogeneous 
Homogenous 

Interests Students are grouping according to their selected interests Homogeneous 

Grit Students who exemplify persistency are strategically placed in 
groups to model positive learned behaviors 

Heterogeneous 

Content Knowledge Students are grouped to work independently or directly with 
teacher(s) according to knowledge of content 

Heterogeneous 
Homogenous 

Strategy Knowledge Students are grouped independently or directly with teacher(s) to 
practice or learn strategies 

Heterogeneous 
Homogeneous 

Differentiation Students are grouped together based on individual learning needs 
(remediation, intervention, grade-level, or extension) 

Homogeneous 

Choice Students are grouped by personal choice Random 

Adapted from “Co-Teaching for English Learners: A Guide to Collaborative Planning, Instruction, Assessment, and Reflection” (2018) 



Quick Shot Data Analysis 
 
Purpose: To identify trends and patterns, as well as individual student outcomes, within a set of data.  
 

1. Place a circle around scores below grade level.  
2. Place a check next to the scores above grade level. 
3. Place a star next to averages below grade level.  
4. Highlight any students below level on all areas. 

 

Student Placement Vocabulary Literature Informational Text 

1 Mid 7 Early 7 Mid 7 Mid 7 

2 Mid 7 Mid 7 Late 7 Mid 7 

3 Early 7 Early 7 Level 6 Early 7 

4 Mid 7 Mid 7 Level 6 Late 7 

5 Level 4 Level 4 Level 4 Level 4 

6 Mid 7 Early 7 Early 7 Late 7 

7 Level 4 Level 4 Level 5 Level 4 

8 Early 7 Mid 7 Level 6 Early 7 

9 Level 2 Level 1 Level 3 Level 3 

10 Level 5 Level 5 Level 6 Level 5 

11 Level 9 Late 7 Level 10 Level 10 

12 Early 7 Level 6 Mid 7 Mid 7 

13 Mid 7 Mid 7 Late 7 Mid 7 

14 Mid 7 Early 7 Mid 7 Mid 7 

15 Level 3 Level 4 Level 3 Level 3 

16 Mid 7 Early 7 Late 7 Early 7 

17 Level 5 Level 5 Level 5 Level 5 

18 Mid 7 Late 7 Mid 7 Early 7 

19 Level 8 Level 8 Level 9 Level 10 

20 Early 7 Level 9 Level 6 Mid 7 

21 Early 7 Early 7 Mid 7 Early 7 

22 Early 7 Level 6 Early 7 Early 7 

23 Early 7 Level 4 Early 7 Early 7 

24 Early 7 Level 6 Early 7 Early 7 

Average Level 7 Level 6 Level 6 Level 7 

* All names represent fictional students.  
 

Use the following questions to consider the data… 
 

Here’s What! So what? Now what... 

* Capture specific facts and data. 
* What stands out? 
* What do we see? 

* What conclusions can we draw?  
* Why do we think this happened?  
* What are our interpretations and 
perspectives? 
 
 
 

* What are the implications of this 
data?  
* So what are we going to do?  



 
Sentence-Phrase-Word 

 
Purpose: A routine that can be used to explore a text and facilitate discussion.  

1. Review the text that you have read and capture on a sticky note:  

a. a sentence that was meaningful to you and helped you gain a deeper understanding of the text.  
b. a phrase that moved, engaged, provoked or was in some way meaningful to you.  
c. a word that captured your attention or struck you as powerful.  

2. In a group, briefly share your responses and explain why you selected the sentence, phrase and word that you 
chose. As the group is sharing, group the notes for each response by sentence, phrase and word.  

3. As a group, consider:  

a. What implications/interpretations surrounding the text emerge from the group’s responses? 
b. What common themes emerge in the group’s responses?  
c. What aspects/points of the text are lacking? Why do you think this is?  

4. Have each group member reflect briefly on their current understanding of the text and how the protocol process 
contributed to his or her current understanding.  

The Importance of Teaching Critical Thinking 
Adapted from article by Lee Watanabe-Crockett | Jul 24, 2015 | Critical Thinking 

 

Critical thinking is a term that is given much 
discussion without much action.  K-12 educators and 
administrators are pushed to teach the necessities as 
dictated by the standardized assessments in order to 
catch up the students to students of other countries. 
In this push for better test scores, many students are 
leaving the K-12 education system lacking the critical 
thinking skills that are necessary to succeed in higher 
education or in the workplace (Smith & Szymanski, 
2013). 

There are several reasons that critical thinking is not 
being focused on, and the need to have better scores 
on assessments is just one of them.  Issues such as 
how to define critical thinking, how to teach critical thinking, and whether critical thinking should be taught or 
learned through social interaction plague educators who think about enhancing the critical thinking skills of their 
students (Choy & Cheah, 2009). 
 

Oftentimes, critical thinking is something that has been overlooked at the elementary, middle, and high school 
levels where students are taught how to learn, as well as how to analyze information. 

 

Utilization of Techniques and Pedagogy to Enhance Critical Thinking in K-12 
 

Research suggests that a more in-depth focus on enhancing critical thinking skills in K-12 can add academic rigor 
and increase the scores on the standardized assessments (VanTassel-Baska, Bracken, Feng, & Brown, 2009; 
McCollister & Sayler, 2010; Snodgrass, 2011; Tsai, Chen, Chang, & Chang, 2013).  By utilizing activities to enhance 
critical thinking, students are better able to understand why something has occurred as opposed to just 
understanding what has occurred.  This deeper understanding allows the students to better analyze the 
circumstances surrounding the occurrence and differing viewpoints about the occurrence (Tsai et al., 2013). 
 

“In order to engage students in critical thinking, the educator needs to act as a facilitator to allow for 
discussion and encourage a freer thought process … “ 

https://globaldigitalcitizen.org/category/critical-thinking


 

Critical thinking can be infused in lessons throughout all disciplines by utilizing in depth questioning and evaluation 
of both data and sources (McCollister & Sayler, 2010).  Having students track patterns in information forces them 
to look at the information as a process instead of simply information to be memorized and helps them develop 
skills of recognition and prediction.  Evaluation of information and sources helps students to learn appropriate 
procedures for finding and utilizing credible information, as well as helping students learn acceptable and 
appropriate ways to use discretion (McCollister & Sayler, 2010).  These are skills that will help with reading 
comprehension and problem-solving skills, both of which play an important role in standardized assessments 
(VanTassel-Baska, Bracken, Feng, & Brown, 2009; McCollister & Sayler, 2010; Tsai et al., 2013). 
 

These types of activities could be worked into the normal instructional time, with little additional time needed, 
simply by utilizing things such as online discussion boards, in-class discussions, or alternative modes of assessment 
in classroom settings (Snodgrass, 2011).  It is also important that any changes to the curriculum be met with 
training about the new activities and how to utilize them to their full effect.  The establishment of professional 
learning communities allows educators to think critically about the methods they are using to teach, and is a good 
starting point for ideas about inclusion of critical thinking skills in the classroom (Smith & Szymanski, 2013). 
 

The Educator’s Role in Developing Critical Thinking Skills 
 

It is important for educators to understand that the role they play in developing critical thinking is different than 
the role they are typically playing.  In order to engage students in critical thinking, the educator needs to act as a 
facilitator to allow for discussion and encourage a freer thought process, as well as to encourage understanding 
that thinking critically does not always end with a right answer, but instead sometimes ends in more questions or 
differing evaluations of the topic (Halx & Reybold, 2005; Arend, 2009).  The educator’s role as facilitator also 
encourages a peer review process, even in the youngest of children, and helps students to learn appropriate 
responses to conflicting evaluations and opinions (Henderson-Hurley & Hurley, 2013; Tsai et al., 2013). 
 

Activities such as writing essays and utilizing questions that adhere to Bloom’s Taxonomy higher order thinking are 
examples of ways to engage students in critical thinking in the classroom(Smith & Szymanski, 2013).  Another 
option for an activity that helps to enhance critical thinking is the use of wikis in education.  This activity can be 
utilized by having students create a wiki about the subject content they are studying or by having them analyze the 
information currently available in existing wikis (Snodgrass, 2011). 
 

This utilization of wikis, a web 2.0 application, also appeals to education in that it enhances the student’s skills 
in technology, another vital skill for both higher education and the workplace. 

 

It is suggested that this endeavor for more critical thinking is a holistic endeavor, which would require cooperation 
among different departments, divisions, and classes (Henderson-Hurley & Hurley 2013).  The development of 
critical thinking skills is not only applicable to core subjects such as reading, math, language arts, science, and social 
studies.  Kokkidou (2013) sets forth ways that critical thinking can be developed in music education by examining 
musical environment, comparing and contrasting different eras or pieces of music, and self-evaluation of 
performance. 
 

Results of Increased Critical Thinking 
 

Working to increase critical thinking by students has shown some promising results for both students and 
educators.  Kokkidou (2013) documented increases in creativity, performance, and literacy within the confines of 
music, as well as an increased awareness of the musical environment in which students and educators live.  Her 
findings were that by challenging students to think critically, educators were finding themselves thinking more 
critically about their subject of expertise.  Arend’s (2009) findings were very supportive of the use of online 
discussion boards to develop and enhance critical thinking, as well as to enable students to have a better 
understanding of the initial information and content presented to them in class. 
 

Having students track patterns in information forces them to look at the information as a process instead of 
simply information to be memorized and helps them develop skills of recognition and prediction. 

 

 



Tsai, Chen, Chang, & Chang (2013) found that enhancing the critical thinking among students in science classes 
helped the students better understand the scientific process as well as encouraging students to become more 
experimental and questioning of the different aspects of the sciences.  VanTassel-Baska, Bracken, Feng, & Brown 
(2009) reported findings of an increase in reading comprehension and reading assessment scores that bodes well 
for the use of the program in Title I Schools.  Choy and Cheah (2009) and Rowles, Morgan, Burns, and Merchant 
(2013) all found that while educators feel they are teaching critical thinking skills, their teaching can be enhanced 
by having a more standard definition of what critical thinking entails.  This definition would allow educators at all 
grade levels to enhance their current curriculum with activities and lessons that help to develop critical thinking 
among students and educators. Henderson-Hurley & Hurley (2013) found that developing critical thinking among 
authoritarian students in an institution perceived to be very traditional faced challenges that were unseen in other 
institutions, but critical thinking could still be accomplished. 
 

What practices can enhance student ability to think critically about subject matter? 
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Critical Thinking in the Classroom 

 
Critical thinking is the intellectually disciplined process of actively and skillfully  

 
______________________, ______________________, and  

 
______________________ to ______________________ new learning. 

 



Skill Definition Strategies/Supports for Students 

Conceptualize 

  

Analyze 

  

Synthesize 

  

Apply 

  

 

 
http://www.fortheteachers.org/differentiation_framework/ 



 


